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Abstract

This study applies Clarke and Hollingsworth’s (2002) Interconnected Model of Teacher Professional Growth to examine the
process of instructional transformation among six primary school Chinese language teachers over a semester. The research focuses
on professional development centered on Project-Based Learning (PBL) as a pedagogical innovation in four domains: enhancing
teachers’ content knowledge and confidence in using PBL in the personal domain, providing sustained mentorship in the external
domain,offering ample opportunities for designing and enacting PBL lessons in the domain of practice , and facilitating teachers’
recognition of positive student learning outcomes in the domain of consequence. Through classroom observations, pre-and post-
training questionnaires, and interviews, the study identified three key factors driving teachers’ transition from traditional teaching
to PBL: mentor guidance, hands-on practice with PBL, and witnessing students achieve high-quality learning outcomes. This study
also found a significant improvement in teachers’ confidence in PBL’s instructional effectiveness and in using PBL after the training.
Overall, this research provides valuable insights for guiding teachers’ professional development in innovative teaching methodologies
and facilitating instructional reforms.
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